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Estyn Key Question 317


School Effectiveness Profile online / e-SEP

The School Effectiveness Profile (SEP) is a self-evaluation tool focusing on Key Question 3 of the Estyn Common Inspection Framework 2010 ‘How good are leadership and management?’ 
It is a development tool designed to support schools enabling them to ask relevant questions in their self-evaluation processes with respect to leadership; improving quality; partnership working and resource management.  

The SEP contains a series of high level statements, from Estyn’s minimum expectation for every school in Wales to what we are likely to see in our most effective schools.  The statements are deliberately aspirational and intended to create a common language for discussion within and between schools.  It can be used in conjunction with Core Datasets to help schools generate evidence for priorities for school development plans and school self evaluation reports.  
This interactive online SEP is capable of generating detailed reports and graphs. Reports are generated from data, therefore it is expected that the more staff who use the online SEP will ultimately lead to more accurate and intuitive reports.  This will support a school in identifying their strengths as well as areas where improvement in leadership can be taken forward, so allowing time and resources to be allocated with greater focus.
Self-evaluation needs to be honest in order to reflect potential areas where we can improve, it is therefore fundamental to this system that there is an honest reflection of where you think your school sits within each strand.

All information entered into this system is secure and access can only be granted by the head teacher of the school.
The SEP supports the process of self evaluation of the following aspects of Key Question 3:
1. The Impact of Leadership (19 strands)
	Leaders’ stance
	Vision
	Leadership roles

	Leadership development
	Outcomes focus
	Leaders’ relationships

	High standards
	Priorities
	Seven core aims

	Governance
	Performance management
	Resource management

	Resource allocation
	Skill sets
	Learning experiences

	Accommodation
	Wider priorities
	Multi-agency working

	Local area partnerships
	
	


2. Partnership and Working With Others (7 strands)

	Community engagement
	Feedback systems
	Community partnership for learning

	Parental and community consultation
	Stakeholder partnerships
	Out of school learning

	Documentation
	
	


3. Networks of Professional Practice (7 strands)

	Professional discussion
	Collaboration
	Internal professional networks

	Shared practices
	Wider professional networks
	Continuing Professional Development

	Performance feedback
	
	


4. Quality, Improvement and Accountability (18 strands)
	Collective responsibility
	Data analysis
	Well being

	School performance
	Management Information Systems
	Data management

	Data based planning
	Variation
	Pupil progress

	Interventions
	Support roles
	Classroom observation

	Evidence range
	Pupil targets
	Target setting

	Action research
	Collaborative planning
	Lead professionals


User types

Before you start you must understand what type of user you are.  There are 3 types of users:

1. Security User


Security users cannot be deleted; they are your school’s default user.  This type of user can only set up new users and does not have access to ‘my profile’ or the reports.

2. School User


School users have access to ‘my profile’ only.

3. Manager


Managers have access to ‘my profile’, user details and reports.
Creating users
The first step is to create users.  Using the default security login you can assign a member of staff to set up other members of staff in their correct roles.

Step 1 – Login

Use the security user login user name and password to login (your security user login username will be your school ID number, the password will be preset and should not be changed).
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Upon a successful login you will be presented with the screen above.

Step 2 – New user

Click on ‘New’ to add a new user.
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Username
must be unique


Email
must be a valid email address, this email address will be used in the event of a forgotten password


User type
either security user, school user or manager


Department
click ‘New’ to add names of school departments in Welsh and English.  



PLEASE NOTE:  This function is not spell checked and will not notify you of a spelling error in Welsh or English.


Position
preset positions to choose from


Names
duplications accepted


Password
must be at least 6 characters and contain at least one letter and one number.  Users can change password using the forgotten password providing email address is valid.
User details can be amended at any time.  Once you have entered all the details above click ‘OK’ to add user or ‘Cancel’ to cancel entries.
*Please note:  You cannot retrieve a deleted user’s details.  When deleting users please ensure they will no longer be needing access before doing so.

Logging in
All staff will enter the Profile using their registered username and password.  The profile is a bilingual tool allowing users to login in Welsh or English.
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Forgotten password?
By selecting ‘Forgotten password’ you will be diverted to a screen that requires you to enter the email address registered to your profile.
A link will be emailed to you, click on the link or copy the link into your internet explorer.  The link will divert you to a screen that will prompt you to change your password.
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Once a new password has been entered, click OK and you will be asked to login again using your new password.
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My Profile
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Upon a successful log in you will be directed to ‘My Profile’, this is the main screen from which you will navigate from.
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Section
Use drop down box to jump to different sections
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Strand
Use drop down box to jump between different strands within each section
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Option boxes
Use these to select a statement that best describes your school
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Relevance
Use the drop down box to identify how relevant the strand is to your school and its priorities

Navigator
Use to navigate through the strands one by one within the section selected
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Navigator
Use to jump to the first or last strand in the section selected
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Save
You choices will be saved automatically when using the navigation buttons
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Log out
You can log out at any time.  You will not be prompted to save so ensure you have saved before logging out
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Welsh/English
Click this link to switch between Welsh and English.

Understanding Strands
These statements have been placed along a continuum from ‘expected’ through to ‘transforming’.

The continuum describes a journey of school improvement and the stages a school might potentially go through as it seeks to achieve the highest outcomes for all learners:  Broadly, the definitions of each stage are shown in comparison below.
There are four main sections each consisting of a different number of strands:

5. The Impact of Leadership (19 strands)

6. Partnership and Working With Others (7 strands)

7. Networks of Professional Practice (7 strands)

8. Quality, Improvement and Accountability (18 strands)

Using your mouse you must select which statement closest describes where your school currently sits within each strand.  You may change you answer at any time by navigating your way back to the relevant strand using the drop down boxes and selecting a different answer.
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A lot of schools are going to be at the expected or developing stage.  These are good stages to be at, what you need to remember is that deepening and especially transforming stages are very aspirational. 

There will not be many schools within these areas - they are above all, there to develop a transformation in our attitudes with a relentless focus on setting continuous high targets to achieve the greatest possible outcomes for our learners.

Relevance

Beneath each strand is a drop down box for relevance.  Once you have identified which statement within the strand best describes your school you must decide how relevant that strand is to your school given its current priorities.  For example, consider the two different strands below;

Section 1:
The Impact of Leadership – Accommodation may be marked as EXPECTED

Section 2:
Partnership and Working With Others – Community Engagement may be marked as EXPECTED
If your school has a high proportion of free school meals, Community Engagement may be highly relevant to improving the outcomes of pupils within that school where as Accommodation may not have any bearing on the pupils at all.  Therefore, if both are marked as expected, by using the relevance box appropriately, through evaluation you will be able to identify whether any discussions need to take place to begin progress on improving this area of the school.  Conversely, if the staff within the school are divided on the issue they are able to begin discussions about why it is/isn’t relevant.

Getting Started
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Following the instructions below to work your way through the strands
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Management Functions
There are three differences in between the school user login and the management login.

1. Evidence box
2. User management

3. Reports

Evidence
It is intended that the use of the SEP should contribute to the school’s continual self evaluation.  However, the evidence box is a useful feature in that you are able to list the types of evidence under each strand as demonstrated above.  By utilising this function of the SEP you are able to produce reports that can be used as part of your Estyn inspection (see page Evidence Report on page 16).
Reports

All reports can be opened in Microsoft Excel, Word or PDF.  If used effectively, the benefits of the online SEP will be seen through these reports.
Schools will be able to observe when members of staff have the confidence to meet expectations and when support is needed through enquiries driven from the results of the reports.

There are 6 reports available to the head teacher and 5 reports available to all other managers.  Using the . 



To access a report you must choose which report to open and the type of format it opens in (either PDF, Microsoft Word or Excel).  You will be able to have multiple reports open at a time.



Here are the screens you will be presented with upon opening in the each of the format types.  You will have the option to save or open the reports.

School Report

The school report produces a ‘quick glance’ single report of the individual responses of each member of staff.  Their name will be displayed at the top of the report as indicated below.  Use the navigation buttons to view each report.
The school is easily able to compare responses to each strand from each individual member of staff and is quickly able to identify if any member of staff has not taken part or not completed their report.

Below is an example of a head teacher’s selections.  You can instantly see this head teacher feels the school is progressing from developing to deepening on every stand within the impact of leadership section and has not completed at least the first two strands in the section Partnership and Working With Others.


Individual Improvement Report

This report allows you to view the responses of the staff within the school.  You have the option of filtering by the departments that are created in the User Management section.


Text report
The text report displays the statement relevant to the response to each strand by individual member of staff.  Using this type of report, inconsistencies within the statement responses can be observed.  For example;
Leadership roles:
Expected - Leadership is exercised through formal leaders and structures

Leadership development:
Developing - All staff recognise their leadership roles and responsibilities.  Pupils are encouraged to take on leadership roles.
If leadership roles are at a stage where it is only exercised through formal leaders and structures, all staff would not recognise their leadership roles and responsibilities and pupils would not likely be encouraged to take on leadership roles.



Relevance Summary
The relevance summary displays each individual strand’s response tally combined with how relevant staff felt it was to the school.  You have the option of filter the results by department and position of staff.




Stakeholder Report

The stakeholder report gives a tally of every response to every strand.
In the example below it appears that somebody has checked transforming for every single strand.  From the results of this report the school will be able to investigate who may have responded in this manner and address these observations appropriately.  You have the option of filtering results by department.
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Evidence Report

The evidence report will give the summary of where the school is within its self-evaluation process and can be used as part of your Estyn inspection report.

Extract from the Estyn Self Evaluation Manual.

Key Question 3: How good are leadership and management?

Leadership is concerned with:
· building and co-ordinating a team whose members have a common purpose;

· encouraging individuals to contribute to the common purpose; and

· developing a capacity to reflect critically on what is being done and how it can be improved.
The most crucial and central role is played by the headteacher. Any evaluation of that role needs to focus on how effective he or she is in those aspects of the school’s work which bear most directly on improving provision, standards and wellbeing.

Effective school leadership also involves building distributed leadership and ensuring that staff with leadership and management roles make an important contribution. It ensures that staff understand and are committed to their job descriptions. Staff need to focus on how their work in their role can lead to improvements.

Effective school leadership also ensures that pupils are properly encouraged and supported to become involved in decision-making on issues that affect their learning and wellbeing.

Successful leadership enables staff, governing bodies and pupils to be involved in the formulation of aims, values and policies, and in the procedures which arise from them. Successful leadership teams work effectively together and have a shared commitment to excellence.

How do we evaluate the effectiveness of our leadership? (CIF 3.1)
When thinking about strategic direction, we need to consider the extent to which we have clear aims, strategic objectives, plans and policies that are focused on meeting pupils’ needs. Good plans are appropriately focused, implemented and monitored in a timely way.

Setting out and communicating a clear sense of direction, and having suitable plans and processes in place, are not ends in themselves. Plans and processes are only as good as the extent to which they are effective in sustaining high quality and improving provision and standards. Good leadership must have a positive impact.

We need to consider how well the governing body fulfils its statutory obligations and takes full account of relevant legislation and guidance. We also need to consider how well the governors not only support the school, but also challenge it to do better.
How good is our strategic direction and what is the impact of our leadership?

(CIF 3.1.1)
Questions we should consider about our strategic direction.

Do we have clear aims, strategic objectives, plans and policies that are focused on meeting pupils’ needs?

Are our plans appropriately focused and are they being implemented and monitored in a timely way?

Are roles and responsibilities clearly defined, and are the spans of responsibility in senior and middle management teams viable and balanced?

Do all staff understand and fulfil their roles in direct relation to specific strategic aims, plans and responsibilities?

Do leaders manage their own time effectively and prioritise activities responsively?

Do meetings focus on important issues about performance and core business, and generate clear action points which are carried out as agreed?

Are our management and committee structures coherent with the strategic direction of the school and do they address core issues?

How well do we use data to monitor performance?

Do we communicate high expectations to those we manage?

Do we agree and achieve challenging and realistic targets for ourselves and others?

Do we negotiate and co-operate well with internal staff and outside agencies?

Questions we should consider about the impact of leadership.

Do we communicate the vision for our school well and explore how to achieve it, in collaboration with others?

Do we model and promote behaviours and values that contribute positively to creating a school ethos in which our pupils and staff feel valued?

Do we actively support and challenge everyone to do their best?

Do we build on shared understanding and distributed leadership to create a responsive, learning culture in our school?

Do we share convincingly, with our stakeholders and others in our school community, a common mission to deliver education of the best quality?

How well do we manage the performance of our staff in order to help them to improve their practice?

Do we address underperformance robustly and directly where necessary?

Does our performance management identify individual and whole school training and development needs clearly? Do we prioritise these appropriately and address them fully?

Do all our staff have targets for improvement that support the delivery of the strategic aims in our school improvement and other action plans?

Do performance management processes help to improve the quality of our teaching and learning, as well as pupil outcomes?
How good is the work of our governors? (CIF 3.1.2)
Questions we should consider about the work of our governors.

How well do our governors understand their roles?

How well do they fulfil their statutory obligations and take account of relevant legislation and guidance?

Do they have good information about the performance of our school and issues that affect it?

Do they provide a sense of direction for the work of our school?

Do they support our school as critical friends, and hold us to account for the standards and quality we achieve?

Do they take reasonable steps to inform pupils, members of staff, parents/carers or any other person of the procedures if they wish to make a complaint or appeal?

Do they make sure that complaints are dealt with promptly by disinterested parties?

How well do we meet national and local priorities? (CIF 3.1.3)
Questions we should consider about national and local priorities.

Are we clear about local and especially national priorities, and do we have a consistent and systematic view and strategy about how we will respond to them?

Are we successful in delivering to national priorities, including:

the School Effectiveness Framework;

the Welsh Assembly Government’s seven core aims based on the United Nations 
Convention on the Rights of the Child

Learning Pathways 14-19, including meeting the requirements of the Learning and Skills 
(Wales) Measure;

the Transformation agenda;

the Children and Young People’s Partnership plan; and

local partnerships and consortia agreements?

Do we appreciate the purpose of these priorities and how they can improve pupil outcomes and wellbeing?

Do we respond to the educational challenges of the local area by working with other schools, agencies and the local authority?
How do we improve the quality of what we do? (CIF 3.2)
The key purpose of this manual is to improve quality through effective self evaluation.

The first part of the manual and all of the sections on each key question and each quality indicator will help you to evaluate your provision and its impact on standards and wellbeing. For the first aspect of quality indicator 3.2
(3.2.1 self-evaluation, including listening to pupils and others), there are some broad principles about self-evaluation that complement rather than repeat other sections of the manual. For the other two aspects in this quality indicator (3.2.2 and 3.2.3), there is more detail.

When self-evaluation becomes a reflective professional process, it helps schools get to know themselves well, identify their agenda for improvement and promote sector-leading practice.

The processes of self-evaluation and improvement planning should be a regular and routine part of the school’s working life. The focus of self-evaluation should be on identifying priorities for development, monitoring provision and assessing outcomes. The process should involve a rigorous review of all aspects of school life and, most importantly, how these impact on the standards that pupils achieve.

A key consideration is whether the school is managed on the basis of an accurate assessment of strengths and weaknesses. Leadership and management are unlikely to be good if self-evaluation procedures are not effective.

Improvement planning should flow naturally from our self-evaluation activities.

The priorities in any improvement plan should be based on the findings of our self-evaluation. If our improvement planning is good, then we should have a well evidenced track record of improvements.

Where necessary, there will need to be direct intervention and support to improve performance. It should not be seen as a response to failure, but instead it should be seen as intervention and support that leads to substantive improvements.

Intervention and support for some more vulnerable groups of pupils are likely to involve working across the school as a whole, as well as with other agencies.
How well do we carry out self-evaluation, including listening to learners and others? (CIF 3.2.1)
Questions we should consider about self-evaluation.

Do we use evidence to identify underperformance or coasting performance?

Is self-evaluation a regular part of our school’s working life and embedded in our strategic planning?

Do we carry out thorough evaluation and monitoring of data on standards and the quality of education, including consideration of trends and progress over time?

Do we draw on first-hand evidence about the quality of teaching and learning?

Do we involve all staff in assessing outcomes and their own performance?

Do we encourage pupils to share their views and raise issues?

Do we take account of the views of our staff, parents/carers and other stakeholders?

Where appropriate, do we draw upon reviews by external agencies?

How do we carry out planning and securing improvement? (CIF 3.2.2)
Questions we should consider about planning and securing improvement.

Does our self-evaluation activity lead to the formulation of our improvement plans?

Do we use information from self-evaluation to set priorities and appropriately challenge targets for improvement?

Have we prioritised the matters that we wish to improve?

Are we implementing sound strategies that are likely to bring about the desired improvements?

Do all staff play their part in implementing the strategies?

Where necessary, do we act quickly and provide support to improve performance?

Have we defined the actions for improvement in specified and realistic timescales, and allocated responsibility for their delivery?

Have we made sure that our priorities are supported by the allocation of resources?

Have our actions had a positive effect and, where relevant, led to measurable improvements in standards and quality?

Do we have a good or excellent track record in making improvements over recent years?
How are we involved in networks of professional practice? (CIF 3.2.3)

A professional learning community is a group of teachers who are responsible for driving change in their own school and/or across a network of schools.

It might include networks within the local authority and other groups of schools.

Professional learning communities are a way of securing higher standards and wellbeing through teacher collaboration within, between and across schools.

Teachers can work together to share and develop professional expertise and knowledge that will positively impact upon pupil outcomes. Professional learning communities can give schools access to emerging knowledge about school leadership, learning, teaching and wellbeing.

Each school should be developing as a strong learning community and achieving a culture of collaboration within and across schools. This process needs arrangements to support the involvement of all staff in increasing their professional knowledge, understanding and skills.

As part of self-evaluation in relation to 3.2.3 we also need to scrutinise the effectiveness of the school’s arrangements for Continuous Professional

Development.

Questions we should consider about networks of professional practice.

Are staff involved in professional learning communities within and beyond the school?

Does our involvement in professional learning communities give us access to emerging knowledge about school leadership, learning, teaching and wellbeing?

Are we developing as a strong learning community and achieving a culture of collaboration within our own and with other schools?

Do our arrangements support the active engagement of all our staff in increasing their professional knowledge, understanding and skills, including participation in whole-school professional learning experiences?

Are all our staff supported by continuous professional development?

Are all our staff acquiring new knowledge and skills to develop innovative approaches to learning and teaching?

Are all our staff involved in direct classroom observation?

Do we share good practice with other teachers and adults within and beyond our school?

Do we reflect on our own practice and evaluate the impact of professional learning on our pupils’ learning and wellbeing?
How do we evaluate the effectiveness of our partnership working? (CIF 3.3)

We all share the aim of working in partnership to improve provision, standards and wellbeing. To be effective at working with others, schools need to:

· be relevant to their local community and to the lives of children and young


people outside school and school hours;

· engage with families and the broader community, including businesses,


external agencies and the voluntary sector; and

· work in a joined-up way with other agencies to improve the standards and


wellbeing of individual pupils.
For schools in the most disadvantaged communities, the community focus is

especially important. It is here that schools can play a major role in providing

the experiences and opportunities that are available to pupils in more

prosperous areas. Schools alone cannot break the link between poverty and

underachievement. Research stresses the need for integrated and broad-based

approaches that involve a number of agencies working together.

We should not lose sight of the aim of partnership working. It is not done for its

own sake or to respond to external demands. It should lead to better provision and

improved standards and wellbeing. The test of any aspect of partnership working

is whether it can have a clear, demonstrable and beneficial effect on pupils.

We need to consider how well our school collaborates with partners to deliver

coherent programmes and choices. To do this, the school needs to have effective

structures and processes which contribute well to joint working practices. We

should consider how our staff work with partners to plan, manage, and quality

assure provision, for example through pooling our funding and resources.

When considering the planning and provision of 14-19 education, we need to

consider the effectiveness of our partnership with other schools, further education

institutions and work-based learning providers. These partnerships should provide

access to a range of suitable vocational and general education courses.

Where there is regular movement of pupils to or from the school as part of

partnership activity, we should consider how safely and efficiently we arrange

these day-to-day activities. We should consider the impact of partnership working

on improving outcomes, particularly achievement, for those pupils who work

offsite as well as pupils who attend our school for their courses. A good test of

the effectiveness of the school’s partnership working is how well leaders monitor

and evaluate the standards and provision of their pupils on collaborative courses

in other providers. Do we know what is going on and has action been taken when

weaknesses have been discovered?
How strategically do we work with our partners to improve pupils’ standards

and wellbeing? (CIF 3.3.1)

We need to consider how strategically our school works with its partners to

improve pupils’ standards and wellbeing. Partners include:

· parents/carers;
· partner primary schools;

· other schools and post-16 providers in the area network;

· the local authority education services for children and young people;
· the community;

· local employers;

· a range of multi-disciplinary agencies and voluntary organisations; and

· initial teacher training institutions.
Our school should be clear about its role and responsibilities within any formal partnerships. The key matter is how well our school uses strategic partnerships to help to build our capacity for continuous improvement.
Partnerships will depend on good liaison, trust and clear communication between partners.

Questions we should consider about strategic partnerships.

Do we play a key role in relevant and effective partnerships that benefit our pupils?

Do we work in a joined-up way with other agencies to improve the standards and wellbeing of individual pupils?

Are we clear about our role and responsibilities within our partnerships?

Do we use strategic partnerships to help us build our capacity for continuous improvement?

Do we ensure that there is good liaison, trust and clear communication between our school and our partners?

Do we engage with families and the broader community, including businesses, external agencies and the voluntary sector, to benefit our pupils?
How well do we collaborate with partners to deliver coherent programmes and choices? (CIF 3.3.2)
Questions we should consider about joint planning, resourcing and quality assurance.

Do we have effective structures and processes which contribute well to joint working practices?

How well do we work with partners to plan, manage and assure the quality of provision?

Questions we should ask ourselves about our work with partner schools.

How well do we work with our partner schools to develop continuity in learning and wellbeing?

How well do we work with our partner schools to moderate and assure the quality of the assessment of pupils’ work and courses?

How well do we work with our partner schools to use and share resources effectively?

Questions we should ask ourselves about our work with our partners in 14-19 education.

How well do we work with our partners to ensure our pupils have access to a range of suitable vocational and general education courses?

Do we ensure that our pupils access the courses in an efficient and safe way?

Do we ensure that partnership working improves outcomes, particularly achievement?

How well do we monitor and evaluate the standards and provision of collaborative courses in other providers?

Do we know what is going on and has action been taken when weaknesses have been discovered?
How do we evaluate resource management? (CIF 3.4)

Leadership requires that resources, including staff, time and finances, are used effectively to improve provision, standards and wellbeing. When evaluating the management of resources, we should look at the quality of our plans and strategies to ensure that we deliver value for money.

One important task is to judge how efficiently and effectively we plan and carry out strategies to manage our staff and available resources. We should be aware that there may be some features of our management that contribute to or detract from the efficient management of resources.

When we look at financial matters, we should not look only at the detail of our financial budgets. In evaluating resource management, the focus should be on the extent to which our school’s spending decisions and broad financial planning are based on priorities for expenditure on improvement over time.

Another important focus for evaluating value for money is whether the school is effective in achieving good or excellent outcomes for pupils. It might be useful to try to make an overall evaluation of value for money. This means judging whether our school offers excellent, good, adequate or unsatisfactory value for money in terms of the use of its allocated budget.
How well do we manage our staff and resources? (CIF 3.4.1)1
Questions we should consider about managing staff and resources.

Is our school appropriately staffed to teach the curriculum effectively?

Do we deploy our staff to make best use of their time, expertise and experience?

Do we identify and meet the development needs of all our staff through appraisal and performance management systems?

Do we make effective use of planning, preparation and assessment (PPA) time?

Do we employ appropriate strategies and processes to meet the statutory requirements of the National Agreement on ‘Raising Standards and Tackling Workload’ (January 2003)?

How well do we manage and deploy our teaching assistants and non-teaching staff?

Do we provide the best standards of accommodation possible within our budget?

Do pupils have enough appropriate learning resources?

Questions we should consider about financial matters.

Are our spending decisions and broad financial planning based on priorities for expenditure on improvement over time?

Do we know the costs of existing programmes and activities, keep them under review and question whether they are cost-effective, for instance in relation to non-viable class sizes?

Do we identify priorities and areas for development, and allocate resources appropriately and according to clear criteria that reflect our agreed objectives?

Do we have systematic and accurate budgeting arrangements, including appropriate arrangements for contingencies?

Do we have a sensible balance between the responsibilities undertaken by governors and those delegated to the headteacher and staff?
Do we provide value for money? (CIF 3.4.2)

Questions we should consider about value for money.

Is our provision effective in securing appropriate outcomes for our pupils?

Do we balance the effectiveness of our provision against costs, including staffing costs?

Do we make good use of the funding we receive?
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School effectiveness practices are embedded and sustained.  They are regularly reviewed and evaluated for their impact on outcomes for learning and well being.


These evaluations inform future planning.


They engage and involve a wide range of partners, including children and young people themselves.


The school routinely shares practice with others.





Distributed leadership combined with a strong learning culture is impacting on learner outcomes and well being across the school.





There is a clear sense of strengths and areas for development in the elements and aspects of the framework.


Strategies to build on strengths and tackle areas for development are in place. Impact is evident in some areas of the school.





The elements and aspects of the Framework are in place to the extent which might reasonably be expected of all schools.
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